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Abstract² Today the ability to monitor and evaluate the 
performance of team members and identify their strengths and 
weaknesses is highly crucial in any organizational role. Higher 
Education Institutes (HEIs) are adopting different strategies in 
their teaching curricula and assessment methods to encourage 
the development of team management skills among graduates, 
one of which is peer assessment. It is an important component in 
the design of an effective learning environment in Higher 
Education (HE) and for promoting a strong participatory and 
collaborative culture among students. It provides students with a 
platform to not only engage with the HE learning process but 
also to learn from each other by receiving and giving critical 
feedback. Reflective writing in HE offers a flexible platform for 
students to discuss the contributions made by peers in teamwork 
however, not many researchers have looked at its potential as a 
peer assessment tool.  This study addresses this gap by using the 
case study of the MSc Engineering Management (EM) 
programme at York (UK). Using the method of content analysis, 
this study looks at the quality of peer assessment and the skills 
gap analysis demonstrated in the reflective assignments students 
undertake in one of the modules. The findings show the viability 
and potential of this method for building peer assessment skills. 
It eliminates some of the limitations like bias among students 
usually encountered in other peer assessment tools. It also helps 
in skills gap analysis and for understanding group dynamics in 
teamwork. Students should therefore, be encouraged to seek the 
application of such tools for skills analysis, to build up confidence 
in peer assessment and boosting employability factors.  
 
  Keywords² Peer Assessment, Higher Education, Reflective 
Writing, Teamwork, Employability 
I. INTRODUCTION  
Today, HE is placing a strong emphasis on the development 
of collaborative and team management skills among students. 
According to Gatfield [1, pg 365], teamwork plays ³an 
important part in the development and elaboration of 
personality«´ DPRQJ VWXGHQWV DV it provides a powerful 
context for learning and developing a wide range of 
transferable skills. Vickerman [2] explains how peer 
interaction of any form can help students with their academic 
and self-development both from cognitive as well as 
emotional perspectives. It can help students develop their 
decision making and collaborative capabilities as they are 
exposed to multiple perspectives, strategies and sometimes 
conflicting views and arguments among group members. This 
skill is also highly sought after in the jobs market. ³Teamwork 
is a high priority for most graduate recruiters´confirms one 
of the leading job recruiters in the UK [3]. Dunne and Rawlins 
[4 SJ @ QRWH ³Teamwork is becoming increasingly 
important within higher education, not only because of 
employer demands but also as a consequence of pragmatic 
requirements for change due to the increase in intake of 
students´ 
As part of managing teams and understanding group 
dynamics, it is highly crucial for students to have an ability to 
monitor and evaluate the performance of team members and 
identify their strengths and weaknesses. However, for 
academics, assessing such aspects in group works or giving 
feedback to students on their individual contributions and 
engagement in teamwork might be a challenge. Raban and 
Litchfield [5@ KLJKOLJKW ³The subject coordinator has limited 
opportunities to observe and assess the complex group and 
teamwork dynamics that are taking place´7KHVHDUH some of 
the prevailing limitations with the assessment of group works 
in HE. So, how can academics address these issues? Johnston 
and Miles [6] recommend using peer assessment as a strategy 
to understand group dynamics in teamwork assignments. 
Reflective writing offers a flexible platform for students to 
discuss the contributions made by peers in teamwork however, 
not many researchers have looked at its potential as a peer 
assessment tool. Is reflective writing a reliable and effective 
tool for peer assessment in HE? Can reflective writing address 
the key issues usually associated with other peer assessment 
methods? This paper investigates these areas by looking at the 
viability of reflective writing as a peer assessment tool.  
 
II. PEER ASSESSMENT  
Peer Assessment is a formative or summative platform for 
students to give feedback on the performance and quality of 
works of other students within the same cohort.  Topping [7, 
SJ @ GHVFULEHV LW DV DQ ³arrangement for learners to 
consider and specify the level, value, or quality of a product 
or performance of other equal-status learners´ In HE, peer 
assessment is an important component for the design of an 
effective learning environment. It promotes a strong 
participatory and collaborative culture among students and 
provides them with a platform to not only engage with the 
learning process but also to learn from each other by receiving 
and giving critical feedback.  One of the advantages of peer 
assessment as Liu and Carless [8, pg 287] observe is that 
VWXGHQWV HQJDJH ³more actively with the identification of 
standards and the criteria representing these standards´ 
Many researchers have also discussed how engagement with 
peer assessment can increase motivation among students. 
Topping [7] explains that students will feel an enhanced sense 
of ownership by taking assessment responsibility which is a 
serious academic activity. For Spiller [9@ LW ERRVWV VWXGHQWV¶
status in the learning process by encouraging some control 
over their own learning. It will develop a wide range of skills 
in the areas of critical evaluation and analysis [10-11]. 
Topping et al [12, pg 151] summarize ³« peer assessment 
might increase a range of social and communication skills, 
including negotiation skills and diplomacy, verbal 
communication skills, giving and accepting criticism, 
MXVWLI\LQJ RQH¶V SRVLWLRQ DQG DVVHVVLQJ VXJJHVWLRQV
objectively´  
Today given the complexity in organizational culture where 
teamwork is highly emphasized, several researchers are now 
associating peer assessment as an employability skill that HE 
needs to develop among students. Cassidy [13] in this context 
adds, ³Student peer assessment is one example of educational 
practice which is likely to contribute positively towards the 
development of employability skills´SJ. For Boud [14], 
peer assessment and learning contributes towards lifelong 
learning. The relevance of peer assessment within an 
organizational context is also drawn by Raban and Litchfield 
[5] who observe ³The ability to assess the work of others is a 
core attribute for most professionals´ SJ . The authors 
therefore, stress the engagement of students with peer 
evaluation, self-learning, feedback and critical review further 
adding ³These are skills every professional should possess and 
be able to use for different purposes. It is also important for 
the novice professional to experience being on the receiving 
end of peer reviews and assessment, and to learn to benefit 
from any feedback received´SJ.  
        There are different forms of peer assessment methods 
used in HE with rubric and standard marking sheets being the 
most popular. Researchers however, have questioned the 
reliability and effectiveness of some of these peer assessment 
approaches. Many argue students to be novice peer assessors 
given their limited experience [13]. Some highlight that 
students see assessment as a responsibility of academics and 
therefore, may not place the same emphasis as academics [8]. 
There is also the possibility of showing bias towards close 
friends or peers during marking. Gennip et al [10] note 
³«VWXGHQWV IHHOXQFRPIRUWDEOHFULWLFL]LQJHDFKRWKHU¶VZRUN
or find it difficult to rate their peers´For Cassidy [13], lack 
of formal training, being uncomfortable with the feeling of 
power, confidentiality or lacking the capability to properly 
assess are some of the other issues with students engaging 
with peer assessment. But researchers like Liu and Carless [8] 
and Orsmond et al [15] believe that with time, experience and 
support, students can overcome some of these issues and build 
up more confidence with their engagement with peer 
assessment. To engage students actively with peer assessment, 
HE needs to create a collaborative environment and offer 
opportunities to gradually build up the confidence and skills 
needed to review and critique peers and offer constructive 
feedback. One such flexible yet untapped platform for 
building peer assessment skills is reflective writing.  
 
III. RESEARCH METHODOLOGY 
 
  Reflective writing can enhance professional learning and 
growth among students as reported by Schon [16], Rogers [17] 
and Hume [18]. According to Baruah et al [19] sWXGHQWV¶
critical reflection of teamwork activities can give academics a 
window to understand the team dynamics and the contribution 
and engagement of different members. So far, the 
effectiveness of reflective writing as a peer assessment tool 
has not been explored. Can this method eliminate the issues 
such as student bias usually encountered with the other forms 
of peer assessments? This study addresses this gap by using 
WKH FDVH VWXG\ RI D PRGXOH FDOOHG µ(QWHUSULVH¶ LQ WKH 06F
Engineering Management (EM) programme at York (UK). 
This module is delivered during the spring term of the 
programme and teamwork is strongly emphasis in the learning 
objectives.  
   For the academic year 2016-2017, 48 students 
participated in this module. One of the assessments of this 
module is a peer assessment exercise based on a reflective 
report. This study reviews these reflective reports of the 
students from this cohort. Any identifiable personal data from 
the reflective reports of the students were anonymized using 
numeric codes and the word documents were imported into 
NVivo 11 which is a popular software for coding textual data. 
Content analysis is an established and comprehensive method 
for exploring and evaluating patterns and trends in large 
amounts of textual information and making valid inferences 
[20-21]. Using this method of content analysis, this study 
looks at the quality of peer assessment and the skills gap 
analysis among students in the reflective assignments. It also 
explores the viability of reflective writing as a peer assessment 
method. The effectiveness of this peer assessment approach is 
further investigated by interviewing a sample of 12 students 
chosen at random involved with the module.  
IV. CASE PRESENTATION 
  The Engineering Management (EM) programme is a one 
year full time MSc course offered in the Department of 
Electronic Engineering at the University of York. This 
programme aims to provide students with a ³good 
understanding of the techniques and issues in modern 
engineering management, with an emphasis on those skills 
that will be immediately required in first line management 
roles´ [22]. A lot of emphasis is placed in developing 
employability skills VXFK DV ³creativity and innovation, 
capacity for analysis, problem formulation and solving, 
planning and time management, communications (written and 
oral), team working and interpersonal skills, research skills 
and activity management´ [22]. There are 10 core modules in 
the programme followed by a 60 credit final project. Peer 
assessment is one of the learning objectives in this programme 
and students engage with this using rubric marking and 
UHIOHFWLYH ZULWLQJ µ(QWHUSULVH¶ - a 10 credit module which 
students undertake during the spring term is aimed at 
developing an understanding of commercial exploitation of a 
new product or technology. Teamwork is a big priority in this 
module. Students need to work in teams and investigate the 
marketing and financial viability of their business idea. The 
overall assessments in this module include a business pitch 
presentation which students need to deliver in their groups and 
is worth 25%. This is followed by a professional business plan 
- another group work weighting 50%. The final assessment is 
an individual reflective essay on peer assessment worth 25% 
RIWKHPRGXOH¶VDVVHVVPHQW. For this reflective essay, students 
need to critically review the performance of their team and 
reflect on their group PHPEHUV¶ VWUHQJWKV DQG ZHDNQHVVHV
WKHLU UROHV DQG FRQWULEXWLRQV WRZDUGV WKH PRGXOH¶V activities. 
As part of the peer assessment, they need to allocate each 
member a score out of 100 and justify the awarded scores in 
their reflections. The scoring from students in this module is 
IRUPDWLYH DQGGRHVQ¶W DIIHFW RU LQIOXHQFH WKH PDUNV DVVLJQHG
by the module leaders.  
A. Peer assessment depth and criticality among students 
As part of peer assessment in the reflective reports, students 
identified and discussed a wide range of skills in order to 
allocate and justify marks for their team members. A lot of 
these skills reflected the level of engagement and responsibility 
undertaken by peers during the team activities in the module. 
Based on the content analysis, the key skills cited among the 
top scoring peers include: 
 
x Enthusiastic nature 
x Punctuality 
x Cooperative engagement 
x Timely communication with peers 
x Attention to details 
x Confidence 
x Sincerity  
 
Enthusiasm was one of the most common characteristic that 
top scoring students seemed to possess. Students while 
reviewing their peers noted how an enthusiastic nature can 
influence overall team performance and make a difference. For 
instance, one student in their review noted positively about a 
peer ³He is the most enthusiastic person in our group. When 
we had any problems in our meetings, he always gave us 
DPD]LQJ LGHDV«+H OLNHV WR WHOO MRNHV WR PDNH RXU PHHWLQJV
and communication more lively´ Another student who 
awarded a higK WRRQHRI WKHLUSHHUVZURWH ³He was an 
active, determined and diligent individual. Punctuality, 
collaboration and initiative were remarkable disciplined 
behaviour in him that I was impressed with while working on 
the module´ Unpunctuality or low attendance in group 
meetings seemed to be a common problem for many teams 
affecting their group productivity. This was one of the reasons 
many students provided while awarding low scores to some of 
their peers. One student while giving a low 40% mark to 
another in their team MXVWLILHG ³She was missing most of the 
lessons and so was lacking some important instructions from 
the lectures«.We were not able to repeat every detail from the 
OHVVRQV WRKHU«6KHZDVDOVRDEVHQWIURPIHZRIWKHPHHWLQJV
and therefore did not contribute as much as the other 
members´ Students also graded their peers based on their level 
of cooperation and engagement with the team activities. Peers 
who engaged well, showed good cooperation with other 
members and were sincere with their works scored high in 
comparison to ones ZKR GLGQ¶W As evident in one of the 
reflections for D VFRUHRI WKH VWXGHQWH[SODLQHG³He has 
been highly involved in the development of the business 
SODQ«+H DOVR DFWLYHO\ SDUWLFLSDWHG LQ WKH PHHWLQJV, giving 
suggestions and providing his opinion on several aspects of the 
work. His contribution heavily influenced the progress of the 
team´ Attention to detail in the areas of research, note 
keeping, making presentation slides and writing report drafts 
were also reflected in the peer assessment.  
A lot of students showed a good level of depth and 
criticality in their peer assessment. They showed a clear critical 
distinction between students they graded high to students who 
scored low thereby eliminating the possibility of bias in their 
scoring approach. This is in fact a strong advantage of 
reflective writing in comparison to other peer assessment tools 
like rubric where students score or grade their peers without 
needing to reflect or justify. The following example of a 
student who graded one of their peers 90% and another 60% 
demonstrate this aspect. For the higher scored peer, the student 
ZURWH ³She was an enthusiastic, motivated and hardworking 
person. I also admire her modesty as she was always asking 
for feedback regarding her work from all members. In 
addition, she acknowledged constructive and positive feedback 
and far more likely to listen to criticism and negative 
feedback«´ 7KLV ZDV LQ FRQWUDVW ZLWK WKH SHHU ZKR VFRUHG
low and the student clarifiHG³The reason why I have allocated 
the lowest score to this peer comes from the fact that he was 
the only member who was absent from some of the group 
PHHWLQJV«KLVFRQWULEXWLRQVZDVOLPLWHG,WVHHPVWRPHWKDWKH
was the least enthusiastic individual in the group and exhibited 
minimum commitment´  
Students also noted confidence and inquisitive nature 
among peers as pivotal for boosting team spirit. There were 
students who questioned and put forward arguments or 
contradictory views during team activities making their overall 
group work more productive and focused. Qualities that 
inhibited group performance include overconfident nature or 
stubbornness. Students reported how some of their team 
members dismissed feedback from other members or module 
lecturers. Some showed a lack of respect towards other peers, 
lacked communication skills and were unable to meet assigned 
deadlines. Such performances were graded low in the peer 
assessment. Another skills gap among peers was an introverted 
or quiet personality which many believed can lead to a lack of 
engagement or participation in the group activities. In this 
context, one of the students reflects ³I think she can be a bit 
more active in our meeting and give some of her ideas to us. 
She is a quiet person and it is not very good when we work as a 
team´ 
As evident in this study, the reflective writing exercises on 
peer assessment can not only give a clear indication of the 
strengths and weaknesses of different team members, it can 
also reveal a lot of information for academics and students to 
understand overall team dynamics and factors that contributes 
towards the success of a team. 
B. Analysis of teamwork dynamics 
As part of their reflective assignments, students were 
asked to discuss their teamwork dynamics and reflect on any 
advantages and shortcomings in their team management 
approaches and strategies. Most of the groups showed a good 
XQGHUVWDQGLQJRIWKHYDOXHRIWHDPZRUN³I learnt that a good 
teamwork is the main component for achieving success in any 
project when time and resources are limited´VD\VRQHVWXGHQW
Many noted how working in their teams gave them a thorough 
perspective of the different working styles of their peers. As 
RQH RI WKH VWXGHQWV QRWHV ³I got to see the weaknesses and 
VWUHQJWKV RI WKH WHDP«, JRW Wo know who to push more in 
order to finish the work on time´  
One of the main challenges with teamwork is its efficient 
PDQDJHPHQW ZKLFK XVXDOO\ GHSHQGV RQ WKH JURXS¶V OHDGHU
Most of the students in this module seemed to struggle with 
this especially with allocating a leader in their teams to 
monitor and supervise the group engagement. One of them 
UHIOHFWV ³We need to pick up a leader who could drive every 
group member to finish the final project«7KH OHDGHU VKRXOG
supervise each group member and manage thH WHDP¶V
schedule´6RPHHYHQQRWHGKRZWKH\IHOWSUHVVXUL]HGWRWDNH
on the leadership role due to reluctance showed by other 
peers; one of the examples here says ³I felt pressured into the 
leadership position as I was the one to think about what to do 
next, set the time deadlines and give feedback to others´. 
Some discussed how the lack of leadership affected their 
RYHUDOO HQJDJHPHQW LQ WKH JURXS PHHWLQJV QRWLQJ ³Some 
members were often absent from group meetings which had a 
negative impact, reducing enthusiasm among other 
PHPEHUV«7KHURRWFDXVHRI WKLVSUREOHPZDV WKDWRXU WHDP
GLGQ¶WKDYHDFOHDUDQGSRZHUIXOOHDGHU´ 
Other shortcomings in some of the teams were lack of 
clear communication and motivation among peers as one of 
WKH VWXGHQWV H[SODLQV ³The main problem we faced in the 
group was lack of communication in terms of sharing 
information from our own sections with each other. We had 
members saying that they were ahead with their work than 
they actually were. Such communication issues plagued the 
grRXS SURJUHVV WKH PRVW«´  $QRWKHU VLPLODUO\ DGGV ³As a 
group we had a huge gap in teamwork and self-motivation«I 
learnt how important it is to have at least roughly the same 
motivated people in a team and how important it is to learn 
and to know how to work in a team´ /DQJXDJHEDUULHUZDV
another issue that some students picked up in their analysis of 
teamwork having worked with students from different 
cultures. In this context, one student examineV ³From the 
beginning, it was natural for some group members to speak in 
their native language during team meetings and discussions. 
So, it was really hard for me to keep up with them´7KHUHZDV
also reflection on the lack of consistency with group reports 
when parts of it are shared and written by multiple members. 
2QH RI WKH JURXSV ZKR IDFHG WKLV SUREOHP KLJKOLJKWHG ³The 
best way to solve such issues is to leave enough time for 
revision by at least two members from the group before the 
final submission´ ,QWKLVFRQWH[WDQRWKHUVWXGHQWQRWHV³This 
has taught me to coordinate with others and as an individual 
to put group interest in the first place. Maximize individual 
strengths and minimize weaknesses to achieve the WHDP¶V
common goalV«harmonize each WHDPPHPEHUV¶ VWDQGSRLQWV
to DWWDLQVRPHEDODQFH«´ 
The reflections also illustrated the productivity of group 
PHHWLQJV ZLWK PDQ\ DUJXLQJ KRZ VRPH RI WKHLU SHHUV GLGQ¶W
engage or contribute effectively. One of the quotes reflects 
³:H GLG QRW XVH WKH PHHWLQJV WR LWV IXOO SRWHQWLDO«RXU
PHHWLQJV ZHUH VKRUW «Dnd there was not enough debate 
between group members as they would only listen to what was 
being said from the more active members´ 2Q D VLPLODU
context, aQRWKHU DGGV ³Everybody was in a rush to end the 
meetings DQG GLGQ¶W HQVXUH that we meet the overall 
objectives.  My impression is that if we had stayed longer, had 
more discussions and maybe more DUJXPHQWV«our meetings 
would have been PRUHSURGXFWLYH«´ Such reflections can be 
a very useful source of information for not only the team 
members but also project supervisors and module leaders as it 
paints a picture of the group dynamics IURP VWXGHQWV¶
perspectives. 
C. 6WXGHQWV¶SHUVSHFWLYHVRQSHHUDVVHVVPHQW 
The students interviewed for this study discussed their 
perspectives and attitudes regarding peer assessment using 
rubric and reflective writing methods. For a lot of these 
participants, bias towards close friends seemed to be a 
common and consistent issue. ³One of the challenges with 
peer assessment is that you feel like giving better marks to 
your friends´QRWHs one of the participants. $QRWKHUDGGV³You 
GRQ¶WZDQWWREHRYHUO\FULWLFDOEXW\RXZDQWWKHPWRGRZHOO
essentially´ 
With rubric marking, some discussed witnessing bias 
among peers. In this context, one of them comments ³You tend 
to give some higher or lower scores depending on how you 
like or dislike that person´ For many, peer assessment was a 
new experience which added some level of unfamiliarity, lack 
of confidence and hesitation with their approach to decision 
making on grades and scores. One of the students explains 
³The main problem for me was that since it was the first time 
PDUNLQJ P\ IULHQGV , ZDVQ¶W YHU\ JRRG DW LW , GLGQ¶W
understand the parameters which should be taken into account 
and how to assess each parameter correctly´ Few of them 
even revealed KRZWKH\FRPSDUHWKHLUSHHUV¶SHUIRUPDQFHVWR
their own expectations before grading. As evident in this quote 
³,XVXDOO\FRPSDUHP\SHHUV¶SHUIRUPDQFHWRWKHSHUIRUPDQFH
that I would have expected from me. Of course, it is not the 
ULJKW ZD\ WR DVVHVV RWKHU SHRSOH¶V DVVLJQPHQWV 6R PRre 
practice and experience needed in order to get the marks 
right´.  
On comparing reflective writing with rubric assessment, 
students highlighted few issues with the latter. Many found 
rubric assessment to be slightly difficult to use given their 
limited experience and understanding of peer assessment prior 
to this degree programme. Two commonly cited problems 
with the rubric used at York were lack of flexibility with time 
and a complicated marking scheme. This rubric is in an online 
assessment format and students are asked to grade their peers 
on the day of the assessment. They are given access to the 
rubric for a limited amount of time to enter their grades. Some 
FRPPHQWHG ³The Rubric requires you to make instant 
decision«´ Few reported how back-to-back peer marking 
sessions can decrease their interest and concentration level 
affecting their decision making and grading skills.  However, 
there were students who found the detailed grading criteria in 
the rubric useful; one of them summarizes ³Rubric was really 
detailed to the point that it was difficult to get it right at the 
given limited time. But it was structured and nicely broken 
down into different criteria which I prefer´ 7he reflective 
reports for thHµ(QWHUSULVH¶ module GLGQ¶WKDYH such a detailed 
marking criteria like the rubric. It gave students flexibility 
with the peer assessment approach through reflective 
discussion rather than grading certain criteria. A specific 
submission date allowed students time to think and analyze 
their SHHUV¶ SHUIRUPDQFHV and review their notes before 
grading them. This assignment asks students to justify their 
scores with a critical reflection on any strengths and 
weaknesses of their peers and this reduces the possibility of 
bias. As one of the students confirms, ³The reflective writing 
gives you time to think what went wrong, what went right.  The 
points you put are more honest than the rubric marking 
scheme´ $QRWKHU similarly VXSSRUWV ³I prefer the reflective 
UHSRUWIRUSHHUDVVHVVPHQWEHFDXVHZHGRQ¶WKDYHWRPDNHDQ
instant decision. You have time. The rubric is sometimes not 
clear. It is difficult to understand the categories´ Some noted 
how reflective writing can improve tHDPG\QDPLFV³You can 
VHH \RXU WHDP PHPEHUV¶ EOLQG VSRWV WKHLU ZHDNQHVVHV DQG
strengths and that of the group as well´ explains one 
participant. There are however, some limitations with 
reflective writing as some of the students pointed out in the 
intervLHZV ³5HIOHFWLYH ZULWLQJ LV WLPH FRQVXPLQJ«´ VD\V
one. Some found the flexible nature of reflective writing very 
vague in comparison to a structured rubric assessment. 
Despite these limitations, it appears from this study that 
students with limited peer assessment experience seem to 
prefer a reflective writing method over rubric assessment for 
peer assessment. For novice peer assessors, a formative 
reflective writing based assessment might be a good and 
flexible platform to gradually build up the skills and 
understanding of summative peer assessments. Reflective 
assessment can also be an efficient approach to understand 
group dynamics in teamwork which can facilitate professional 
and lifelong learning. As one of the participants summarizes, 
³I gave more fair PDUNV RQ WKH UHIOHFWLYH HVVD\«The 
assessment has no clear work breakdown. It is time consuming 
but it provides a nicer and more justified quality. It helps you 
understand how you approached teamwork, how you reacted 
WR RWKHU SHRSOH¶V DFWLRQV DQG EHKDvior. It helps you to 
understand the dynamics of the team´ 
V. CONCLUSION 
Peer assessment has been considered an important 
component in HE for promoting a strong participatory and 
collaborative culture among students. Based on its relevance 
within a professional and organizational context, researchers 
have deemed it as an employability skill. There are however, 
several issues with students engaging with some of the peer 
assessment tools like the rubric. This includes bias towards 
close friends, lack of confidence and reluctance to assess peers. 
This study explores the viability of using reflective writing as 
an alternate peer assessment tool particularly for novice peer 
assessors and whether it can eliminate some of the limitations 
and concerns associated with peer assessment. Using the case 
study of the MSc EM programme at York where students 
engage with peer assessment using both rubric as well as 
reflective writing, this paper analyzed the quality of the 
VWXGHQWV¶UHIOHFWLRQDQGVNLOOVJDSDQDO\VLV The findings show 
a range of skills identified by students among their peers to 
justify their scores. Such reflective justifications indicate the 
depth and criticality placed in their assessment which is usually 
not available from other peer assessment tools. Students also 
reflected on their teamwork dynamics identifying any 
shortcomings and advantages in their group strategies and 
management. Having reflected on the strengths and 
weaknesses of their peers gives students a good overview of 
their teams. Most of the students interviewed as part of this 
study preferred reflective writing over rubric for peer 
assessment. They found the structure of rubric complicated and 
IHOWWKDWWKHLUJUDGLQJZDVQ¶WDVIDLUDVthat of reflective writing 
assessment. Compared to rubric assessment, reflective writing 
however, is time consuming and students need guidance, 
support and training before engaging with it.  
Overall, the findings highlight the importance of peer 
assessment particularly for students involved with teamwork 
based activities. Being a pivotal skill, HE should encourage 
PRUH SHHU DVVHVVPHQW EDVHG H[HUFLVHV WR EXLOG XS VWXGHQWV¶
confidence and understanding of it. Given its flexible and 
simple structure, students with limited peer assessment 
experience might find reflective writing a better platform to 
start with and gradually build up their peer reviewing skills. 
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